
Reach to Teach Program
Phase 1: Putting out the Welcome Mat



What is Inclusion?

Scan and assess - Focus



What is Inclusion?

“Equity is who has the keys to the room.

Diversity is who is in the room.

Inclusion is who feels welcome in the room.”
Emmanuel Schanzer, Bootstrap Project Director

Scan and assess - Focus

HEART:



What is Inclusion?
Scan and assess - Focus



What it isn’t …
Scan and assess - Focus

Department of Education Inclusive education policy statement booklet, retrieved from https://education.qld.gov.au/student/inclusive-education/Documents/policy-statement-
booklet.pdf

https://education.qld.gov.au/student/inclusive-education/Documents/policy-statement-booklet.pdf


Barriers to Inclusion
Our School Under the Microscope

Scan and assess – Identified 
problems of practice



Scan and assess 



Scan and assess 



School 
Improvement 
Agenda

Scan and assess - Focus



The principal 
acknowledges that the 
use of a differentiation 

placement is a resource that 
will support discussion 

regarding differentiation 
and is a priority for future 

practice. The school is yet to 
develop a whole-school 

differentiation framework. 

• RECOMMENDATION:

Provide PD to support 
teachers in their 
understanding of 

differentiated teaching 
practices to meet the 

needs of the full range of 
learners. 

Some teachers identify 
concerns regarding their 

ability to implement ICPs in 
their classroom and about 
the level of resourcing to 

support ICP students in the 
classroom. 

Problem of Practice #1:
Lack of staff training in differentiation & diversity

Scan and assess - Focus



Problem of Practice #2:
Partnerships with Parents and Carers

The leadership team and 
P & C executive articulate the 
importance of strengthening 
the partnership with parents 
to enhance curriculum and 
learning conversations. A 

parent and community 
framework is yet to be 

developed.

Some staff members 
and parents speak of 
an inconsistency in 

responses to 
inappropriate 

behaviour.

The 2017 SOS data 
indicates 77.4 per cent 
of parents agree with 

the statement ‘This is a 
good school’, which 
compares to a Like 

Schools Group (LSG) 
rate of 95.1 per cent.

Scan and assess - Focus



Staff member 
agreement with the 

statement ‘I feel staff 
morale is positive at my 
school’ is 53.5 per cent 
and compares to a LSG 
rate of 79.7 per cent. 

• RECOMMENDATIONS:

Collaboratively build a strong 
professional culture of mutual 
trust and support amongst all 
staff members and implement 
a range of strategies to ensure 
high levels of staff morale and 

wellbeing are achieved. 

Many teachers report 

concern at the constant change 

in teaching approaches over 

recent years and express a 

desire to develop their teaching 

expertise in a consistently 

implemented set of teaching 

strategies to establish 
embeddedness of practice. 

Problem of Practice #3:
Time-poor teachers requiring further PD

Scan and assess - Focus
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Q1C: I believe that an inclusive school is one that permits academic progression of all students regardless of their ability:

Q2C: I believe that students with a disability should be taught in special education schools:

Q3C: I believe that inclusion facilitates socially appropriate behaviour amongst all students:

Q4C: I believe that any student can learn in the regular curriculum of the school if the curriculum is adapted to meet their…

Q5C: I believe that students with a disability should be segregated because it is too expensive to modify the physical…

Q6C: I believe that students with a disabiltiy should be in special education schools so they do not experience rejection in…

Q7A: I get frustrated when I have difficulty communicating with students with a disability:

Q8A: I get upset when students with a disability cannot keep up with the day-to-day curriculum in my classroom:

Q9A: I get irritated when I am unable to understand students with a disability:

Q10A: I am uncomfortable including students with a disability in a regular classroom with other students without a disability:

Q11A: I am disconcerted that students with a disability are included in the regular classroom, regardless of the severity of…

Q12A: I get frustrated when I have to adapt the curriculum to meet the individual needs of all students:

Q13B: I am willing to encourage students with a disability to participate in all social activities in the regular classroom:

Q14B: I am willing to adapt the curriculum to meet the individual needs of all students regardless of their ability:

Q15B: I am willing to physically include students with a severe disability in the regular classroom with the necessary…

Q16B: I am willing to modify the physical environment to include students with a disability in the regular classroom:

Q17B: I am willing to adapt my communication techniques to ensure that all students with an emotional and behavioural…

Q18B: I am willing to adapt the assessment of individual students in order for inclusive education to take place:

VPSS Teacher Sentiments on Inclusive Education - Pre-Reach to Teach Program

Strongly agree Agree Neutral Disagree Strongly disagree No response

Scan and assess - Focus



Objective:

CURRENT:

Phase 1: To build strong relationships and partnerships to improve 
student outcomes and move towards an inclusive model;

FUTURE:

Phase 2: Identify successful ways to improve A-E performance of SWD 
students through full participation of the curriculum;

Phase 3: Prepare report of findings and recommendations to the 
Department of Education on completion of Reach to Teach cycle.

Develop and plan



Reach To Teach Program

This Photo by Unknown Author is licensed under CC BY-SA-NC

This Photo by Unknown Author is licensed under CC BY-NC-ND

Support
teacher

Class
teacher

Develop and plan

http://teachingall.blogspot.com/2011_07_01_archive.html
https://creativecommons.org/licenses/by-nc-sa/3.0/
http://twelvemakesadozen.blogspot.com/2011/12/when-i-grow-up.html
https://creativecommons.org/licenses/by-nc-nd/3.0/


Objective:

This Photo by Unknown Author is licensed under CC BY-NC-ND
This Photo by Unknown Author is licensed under CC 
BY-NC-ND

This Photo by Unknown Author is licensed under CC BY

Sensory Box

Friendship 
Circle

Social 
Development 

Games

Develop and plan

https://stiryoursouls.blogspot.com/2014_01_01_archive.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
http://www.lovethatmax.com/2013/09/11-simple-ways-to-organize-your-home.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
http://blogs.lse.ac.uk/impactofsocialsciences/2017/10/28/the-publishing-trap-a-game-of-scholarly-communication/
https://creativecommons.org/licenses/by/3.0/


Develop and plan



Why focus on class relationships?
Research:

Teacher attributes: Student outcomes:

• EMPATHY;
• WARMTH; 

• GENUINENESS; 
• ENCOURAGEMENT OF LEARNING; 
• ENCOURAGEMENT OF THINKING;

• ADAPTING TO DIFFERENCES;
• A NONDIRECTIVE, LEARNER-

CENTRED TEACHING PHILOSOPHY

MEDIUM TO HIGH EFFECTS ON:
• ENGAGEMENT;
• MOTIVATION;
• SELF ESTEEM;
• SOCIAL SKILLS;
• PARTICIPATION.

REDUCTION OF:
DROPOUT;

ABSENTEEISM;

DISRUPTIVE BEHAVIOURS. 



Why focus on relationships?
Research:

Positive teacher-
student relationships:

Negative teacher-
student relationships:

Higher student 
engagement and 

achievement

Lowered student 
engagement and 

achievement

At-risk students 
(low SES; learning 

difficulties) are 
particularly 

vulnerable to 
negative 

relationships



Why focus on relationships?
Research:

Reference unknown, retrieved from Facebook



Baseline & comparison measures

Baseline and endpoint data:

Ambitious but achievable targets include:

Develop and plan

Inclusion working group



INPUT MEASURES - SCHOOL:

Act



Teacher Checklist
Act



PROFESSIONAL DEVELOPMENT:

• PBL refresher
• Trauma-informed PD offered by CYMHS (high uptake by staff during 

school holidays – approx. 1/3 of participants)
• Barry Morris: Evolve Therapeutic Service, Trauma Aware Schooling

• ASD PD
• ICP workshop

• Inclusive Practices/differentiation workshop
• Lyn Sharrat Clarity Implementation PD

• HOSES & Principals Inclusive Education (QELLI)

Act
INPUT MEASURES – SCHOOL:



Short-term outcomes:

Review



Long-term outcomes:

Review

SUSTAINED 
IMPROVEMENT IN 

STUDENT OUTCOMES



Outcome measures:

Review
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