Reach to Teach Program

Phase 1: Putting out the Welcome Mat



Scan and assess - Focus

What is Inclusion?
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Scan and assess - Focus
What is Inclusion?
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What is Inclusion?

“Every student succeeding
regardless of their circumstances,
to live a life of choice,
not chance.”

DoE Strategic Plan'2018-2022



Scan and assess - Focus

What it isn’t ...

Inclusive education differs from other approaches and practices in significant ways:

Integration
thittitd

tiitimg
tHitt it

Department of Education Inclusive education policy statement booklet, retrieved from https://education.qld.gov.au/student/inclusive-education/Documents/policy-statement-

booklet.pdf

integration — students T
are placed in schools or thitid |l
educational settings with thitee|d
their similar-aged peers but Hittils
adjustments are not made to

meet their individual needs.

This limits their ability to S
fully access or participate in TITIY
learning. Integration is not . [
necessarily a step towards R iiiiii
inclusion.

segregation — students learn
in separate environments,
designed or used to respond
to their particular needs or
impairment, in isolation from
other students.

exclusion - students are

unable to access any form of
education.



https://education.qld.gov.au/student/inclusive-education/Documents/policy-statement-booklet.pdf

Scan and assess — Identified (0

problems of practice
Barriers to Inclusion

Our School Under the Microscope

g7 24




Scan and assess
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Victoria Point State School

School
Improvement
Agenda

Improvement
Unit

Scan and assess - Focus



Scan and assess - Focus

The principal
acknowledges that the * RECOMMENDATION:
use of a differentiation Some teachers identify
placement is a resource that concerns regarding their Provide PD to support
will support discussion ability to implement ICPs in teachers in their
regarding differentiation their classroom and about understanding of
and is a priority for future the level of resourcing to differentiated teaching

practice. The school is yet to support ICP students in the practices to meet the
develop a whole-school classroom. needs of the full range of
differentiation framework. learners.

Problem of Practice #1:
Lack of staff training in differentiation & diversity



Scan and assess - Focus

The leadership team and The 2017 SOS data

P&C ti ticulate th ..
executive articulate the indicates 77.4 per cent Some staff members

of parents agree with

importance of strengthening

the partnership with parents b
to enhance curriculum and the statement ‘This is a

learning conversations. A good school’, which
parent and community compares to a Like .
framework is yet to be Schools Group (LSG) behaviour.

developed. rate of 95.1 per cent.

and parents speak of
an inconsistency in
responses to
inappropriate

Problem of Practice #2:
Partnerships with Parents and Carers



Staff member Many teachers report .
agreement with the concern at the constant change

In teaching approaches over
statement ‘| feel staff ! INg app v

, D recent years and express a
morale is positive at my desire to develop their teaching

school’ is 53.5 per cent expertise in a consistently

Collaboratively build a strong
professional culture of mutual
trust and support amongst all
staff members and implement
a range of strategies to ensure

and compares to a LSG implemented set of teaching
rate of 79.7 per cent. strategies to establish high levels of staff morale and

embeddedness of practice. wellbeing are achieved.

Problem of Practice #3:
Time-poor teachers requiring further PD



Scan and assess - Focus

VPSS Teacher Sentiments on Inclusive Education - Pre-Reach to Teach Program

Q18B: | am willing to adapt the assessment of individual students in order for inclusive education to take place:

Q17B: | am willing to adapt my communication techniques to ensure that all students with an emotional and behavioural..

Q16B: | am willing to modify the physical environment to include students with a disability in the regular classroom:

Q15B: | am willing to physically include students with a severe disability in the regular classroom with the necessary..

Q14B: | am willing to adapt the curriculum to meet the individual needs of all students regardless of their ability:
Q13B: | am willing to encourage students with a disability to participate in all social activities in the regular classroom:

Q12A: | get frustrated when | have to adapt the curriculum to meet the individual needs of all students:

Q11A: | am disconcerted that students with a disability are included in the regular classroom, regardless of the severity of...

Q10A: | am uncomfortable including students with a disability in a regular classroom with other students without a disability:
Q9A: | get irritated when | am unable to understand students with a disability:
Q8A: | get upset when students with a disability cannot keep up with the day-to-day curriculum in my classroom:

Q7A: | get frustrated when | have difficulty communicating with students with a disability:

Q6C: | believe that students with a disabiltiy should be in special education schools so they do not experience rejection in..
Q5C: | believe that students with a disability should be segregated because it is too expensive to modify the physical..

QAC: | believe that any student can learn in the regular curriculum of the school if the curriculum is adapted to meet their..

Q3C: | believe that inclusion facilitates socially appropriate behaviour amongst all students:
Q2C: | believe that students with a disability should be taught in special education schools:

Q1C: | believe that an inclusive school is one that permits academic progression of all students regardless of their ability:

o
X

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

l-Strongly agree—l-Agree—ii-Neutral—-Disagree— - Strongly disagree—-Noresponse



Develop and plan
Objective:

CURRENT:

Phase 1: To build strong relationships and partnerships to improve
student outcomes and move towards an inclusive model;

FUTURE:

Phase 2: Identify successful ways to improve A-E performance of SWD
students through full participation of the curriculum;

Phase 3: Prepare report of findings and recommendations to the
Department of Education on completion of Reach to Teach cycle.



Develop and plan
Reach To Teach Program

—

This Photo by Unknown Author is licensed under CC BY-SA-NC

This Photo by Unknown Author is licensed under CC BY-NC-ND


http://teachingall.blogspot.com/2011_07_01_archive.html
https://creativecommons.org/licenses/by-nc-sa/3.0/
http://twelvemakesadozen.blogspot.com/2011/12/when-i-grow-up.html
https://creativecommons.org/licenses/by-nc-nd/3.0/

This Photo by Unknown Author is licensed under CC
BY-NC-ND

Develop and plan
Objective:
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https://stiryoursouls.blogspot.com/2014_01_01_archive.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
http://www.lovethatmax.com/2013/09/11-simple-ways-to-organize-your-home.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
http://blogs.lse.ac.uk/impactofsocialsciences/2017/10/28/the-publishing-trap-a-game-of-scholarly-communication/
https://creativecommons.org/licenses/by/3.0/

Develop and plan

['Reach to Teach — Putting out the Welcome Mat”

Goal: Release class teacher for diverse learner relationship building.

Outcome: Shared responsibility; strong community — classroom — school — home links.

Week | Weekly program: Evidence:

Wk1 | Hand-ower meeting with class teacher (Reach to Teach)

=  Communicate student’s “story (background);

®  Where they're at/Planning matrix;

=  Communicate support needs;

= Teacher feedback on session (survey)

Wk 2 | Relationship building — teacher/student + 1 or 2 strategic peers

= Spcial games;

=  Conwversation starters;

= Peer tutor coaching

Wik 3 | Class teacher to work on shared responsibility focus:

= Differentiate planning/assessment;

= Develop ISP/ICP/IEP, etc

Wk 4 | Class teacher to work on shared responsibility fiocus:

& Researchfcreate cass support tools (sensory box, visual desk
prompts/calendars, headphones, learning break” cards,
movement breaks, peer tutoring etc). Can be done in
collaboration with older students.

WkS | Class teacher to work on shared responsibility focus:

= HUB teacher takes class, while class teacher supports
identified student/s through focused teaching/assessment
completion

Wk o | Coaching session with HOIS:

= Feedback on successes;

= Problems of practice;

= Suggestions for next steps.




Teacher attributes:

* EMPATHY;
*  WARMTH;
* GENUINENESS;

ENCOURAGEMENT OF LEARNING;
ENCOURAGEMENT OF THINKING;

ADAPTING TO DIFFERENCES;
A NONDIRECTIVE, LEARNER-

CENTRED TEACHING PHILOSOPHY

Student outcomes:

MEDIUM TO HIGH EFFECTS ON:

* ENGAGEMENT;
*  MOTIVATION;
* SELF ESTEEM;
*  SOCIAL SKILLS;

* PARTICIPATION.
REDUCTION OF:
DROPOUT;
ABSENTEEISM;
DISRUPTIVE BEHAVIOURS.




Positive teacher-

student relationships:

Higher student
engagement and
achievement

Negative teacher-

student relationships:

Lowered student
engagement and
achievement

At-risk students
(low SES; learning
difficulties) are
particularly
vulnerable to
negative
relationships
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Teacher Checklist

Reath to Teach support allocation

Teacher: Mi’s Cﬂ(opa.r’d‘) Class: 38
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INPUT MEASURES - SCHOOL:

PROFESSIONAL DEVELOPMENT:

* PBL refresher
* Trauma-informed PD offered by CYMHS (high uptake by staff during
school holidays — approx. 1/3 of participants)
* Barry Morris: Evolve Therapeutic Service, Trauma Aware Schooling
 ASD PD
e |CP workshop
* Inclusive Practices/differentiation workshop
* Lyn Sharrat Clarity Implementation PD
 HOSES & Principals Inclusive Education (QELLI)



Review

Short-term outcomes:

! Increased teacher confidence in
welcoming, differentiation and

adjusting for SWD.
Students demonstrate

increased participation across
all areas of school life and
especially other KLAs other
than English and Maths

/ Reduction in restrictive
practices: .Physical restraint.

Support provisions on one
school.




Review

ﬂS’WD participating across all
areas of schoaol life and

~

increasad A-E achievement for

all subject areas in supportive
and welcoming environments.

Every Student Succeeding

-

J/

-~

Long-term outcomes:

/S/t-mng Links with Community \\.

Groups

Strong Positive Relationships
with Parents

. /

SUSTAINED
IMPROVEMENT IN
STUDENT OUTCOMES

. /




Review

Outcome measures:

/ 'wnat measures will align directly to intended outcomes?
How do we know what we are doing is working?

Baseline and end point measures will show changes in behaviours,
attitudes, practices, conditions, changes in monitoring data, reported
levels of A-E achievement, participation (including partial).

A comparison between our school and like schools, historical data
(what we used to look like_ie: withdrawal model) will strengthen our
claim that results can be attributed to our inclusive model.

VP33 will be the school of choice in our community because of our
- Inclusive Model.
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